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Tips for Teachers

In this issue, the topic is Thinking About Thinking (social concepts). Michelle Garcia Winner is
our guest author. She has written the Main Event. Also, Jenny Clark Brack, OTR, has provided
suggestions about sensory and other OT-related issues.

Good ideas for teaching students to better understand social concepts include:

e Try role-play using script cards. Write typical compliments on small cards. Add a few cards
that have double-edged statements or compliments (“I like your hair better long”). Have
students pick a card and make the statement to a partner. Have the partner report how it
“felt.” Use the interactions to prompt discussion.

e C(Create simple activities that require cooperation to complete.

e Generate ways you can tell that someone is probably friendly. What are some possible
indicators that the person is not friendly?

e Prompt discussion about how we might change our own behavior to influence how other
people think about us. For example, use a film clip or a story that illustrates this very typical
behavior.

e Discuss what is funny about the cartoon. What important message is the boy missing?
e We read books to get information about things. We have to read people to get information

about people. Have students try to “read” each other in a group or partner activity.

I am Kari Dunn Buron,
a teacher from Minnesota,
and I just love this magazine!

You betcha.
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1 Second Ghat Emction!:

This issue’s topic is fear. The idea is to encourage students to think logically about some
situations that typically cause them great stress. Often the fear seems illogical to others, but it
is very real to the person with ASD.

e Encourage your students to share their feelings regarding their fears.

Cowming Go Cur Senses:

e Have a group or class discussion about different sounds and how they do or do not bother
each student. You could include genres of music (country, rock, rap, classical). Discuss
whether each type has a calming or a disturbing sound.

Gets-It Bnouwss!:

e Discuss the letter and the answer. Do your students have any of their own ideas about this
situation? How does the topic make them feel? Have they ever felt rejected or confused
about a social situation? Do they think Roger did a good job of answering this difficult
question?

Encourage your students to write their own letter to Roger (rogergetsit@asperger.net).

Knowing how to tell the difference between a friendly dare and a stupid idea is the topic of the
editorial in this issue. If your group or any student would like to send in an experience or topic
for the editor to address, please submit it (editor@asperger.net).

Aniweil Feebs:

Throughout the magazine there are little fun facts involving human or animal behavior. These
are for entertainment value but may excite students about animal or human behavior. We
welcome submission of fun facts from students.

Some of the Try It! exercises are more fun if they are carried out as a group. A field trip to a
public place might be fun for your group. The idea is to use the information presented in The
Main Event.

Caution About the “Try It!” Exercises: Many of your students might not monitor
themselves well when doing something like the Try It! activity. A good suggestion is to
do some role playing prior to sending anyone out on this task. Practice how you might
observe other people without looking threatening. Another idea is to do the activity in
pairs rather than alone.




Contributors to This Issue

Michelle Garcia Winner, M.A., CC(, is a speech-language pathologist specializing in the treatment
of students with social cognitive deficits, including diagnoses such as autism, Asperger Syndrome, and
nonverbal learning disorder. She has a private practice in San Jose, California, where she works with
individuals and consults with families and schools. Michelle’s goal is to help educators and parents
appreciate how social thinking and social skills are an integral part of students’ academic and social
experiences, and enable them to help students learn these abstract lessons. www.socialthinking.com
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Jenny Clark Brack, OTR/L, BCP AOTA Board Certification in Pediatrics, is a licensed
pediatric occupational therapist with over 19 years’ experience as a school-based occupational
therapist, independent contractor, speaker, consultant, inventor, and owner of Jenny’s Kids, Inc., a
pediatric therapy practice. Jenny has written Learn to Move, Move to Learn: Sensorimotor Early Childhood
Activity Themes (AAPC, 2004) and Learn to Move, Moving Up! Sensorimotor Elementary-School Activity
Themes (2009) and developed two DVDs, Learn to Move: Dinosaurs (AAPC, 2005), a companion to

her first book, and Sensory Processing Disorder Kit: Simulations and Solutions for Parents, Teachers, and
Therapists (AAPC, 2006). The latter won the 2007 media in excellence video award from the Autism
Society of America. In addition to having published in several OT periodicals, Jenny is a contributing
author to Autism Spectrum Disorders: A Handbook for Parents and Professionals. Finally, she is the inventor
of the patent-pending “Weigh” Cool Bracelet (www.abilitations.com).
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Mainstream Teacher Handout

Good ideas for addressing problems related to social concepts:

e [t might not feel like a learning disability when a student acts towards you in a rude way, but
students with autism spectrum disorders (ASD) appear to have a learning disability when it
comes to social concepts. That is, ASD involves difficulty in understanding how our actions
impact how another person might think about us.

e If you have a class activity involving cooperation in groups, assume your student with ASD
will need some added support. One idea is to have specific assignments for each student in
the group resulting in a single outcome, rather than expecting the students to intuitively know
their appropriate level of participation.

e Be aware of how often you use words like “inappropriate” or other vague and rather ill-defined
words to give students feedback regarding their social behavior. Students with ASD are likely to
miss such words.

e For some students with ASD, the idea of doing something just to make another person happy
seems illogical. You might have to clearly illustrate for your student how another person’s
thoughts about them can directly impact their own quality of life. For example, if a student
says thank you to a teacher, that teacher will have a good thought about that student, and
good thoughts can influence the teacher thinks about the student’s effort and work.

e Social concepts are not easy to teach, and in our society we tend to address them indirectly,
making assumptions about how a student is reading our disapproving look, for example. It is
a good idea to think in terms of “compassionate honesty.” You don’t want to punish students
because we are talking about a learning issue; instead, teach social concepts as you would teach
a math concept. Be understanding but direct and honest.
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Word Bank: BRAIN, COOPERATION, FRIENDLY, MOODS, OBSERVE, POLITE, RESPECTFUL, WEIRDTHOUGHT



Thinking About Thinking - Crossword Answers
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PLEASE NOTE: There is inadvertently an extra space for 5 across. Either accept “badmoods” or
tell students to cross off the last space.



Thinking About Thinking - Quiz

Name:

1) Our brains are like social magnets. We are almost always thinking about other people.

A) True
B) False

2) Itis pretty important that we keep track of other people around us.

A) True
B) False

3) People are usually 100% accurate when they guess how another person is thinking.

A) True
B) False

4) How other people talk to us can influence how we feel about ourselves.

A) True
B) False

5) Match the definition with the correct word

Being open to other people's ideas a) polite

in a group

b) respectful
Saying "please” and "thank you"

c) cooperation
When we listen carefully to what another
person has to say.

6) If someone is standing near us and they look odd or strange, we might have what kind of thought
about them?

A) practical thought
B) fanatical thought
C) weird thought
D) sunny thought



Thinking About Thinking - Quiz Answers

1) Our brains are like social magnets. We are almost always thinking about other people.

A) True
B) False

2) ltis pretty important that we keep track of other people around us.

A) True
B) False

3) People are usually 100% accurate when they guess how another person is thinking.

A) True
B) False

4) How other people talk to us can influence how we feel about ourselves.

A) True
B) False

5) Match the definition with the correct word

c Being open to other people's ideas a) polite
in a group
b) respectful
a Saying "please" and "thank you"
C) cooperation
b When we listen carefully to what another

person has to say.

6) If someone is standing near to us and they look odd or strange, we might have what kind of
thought about them?

A) practical thought
B) fanatical thought
C) weird thought

D) sunny thought



Hughes, J. R. (2008). A review of recent reports on autism: 1000 studies published in 2007. Epilepsy & Behavior,
13,425-437.

From 1000 studies published in 2007 on all aspects of autism, those that reached clear conclusions or included
quantitative data were selected for this review. Possible etiologies include elemental metals, especially the
inconsistent evidence regarding mercury from the vaccine preservative thimerosal, not used after 2001, and
chromosomes and genes with the conclusion that autism has a complex genetic architecture. Also, various
parental conditions are considered, as are many different abnormalities in the central nervous system, especially
underconnectivity within the cortex. Furthermore, deficiencies in mirror neurons have been proposed, leading
to the “theory of mind” explanation that autistic children tend to disregard others. In addition, various global
deficiencies, like an increase in inhibitory synaptic transmission, are proposed. Characteristics of these children
include selective (inward) attention; underresponsiveness; stereotyped repetitive motor behavior; increased
head size, weight, and height; various cognitive and communicative disorders; and also epilepsy. Therapy has
emphasized risperidone, but some atypical antipsychotic medications have been helpful, as have robotic aids,
massage, hyperbaric oxygen, and music. Nearly every conceivable problem that a child could have can be
observed in these unfortunate children.



Gevers, C., Clifford, P, Mager,M., & Boer, F. (2006). Brief report: A theory-of-mind-based social-cognition train-
ing program for school-aged children with pervasive developmental disorders: An open study of its effec-
tiveness. Journal of Autism and Developmental Disorders, 36(4), 567-571.

Children with pervasive developmental disorders (PDD), including autism spectrum disorders are impaired by ear-
ly onset difficulties in reciprocal social interaction. It has been proposed that this social impairment is the result of
a lack of theory of mind (ToM): the ability to attribute mental states (e.g., beliefs, desires, intentions, and emotions)
to others and to use these in predicting and explaining the behavior of others. The hypothesis that an underdevel-
oped ToM underlies social impairment in children with PDD has led to the development of social skill interven-
tions targeted at improving ToM abilities. This study provided social cognition training (Steerneman et al., 1996)
to a group of 5 or 6 children, ages 8-11. The training was offered in 21 weekly 60-min sessions, and was targeted
at the development of ToM, after initially giving attention to skills such as making acquaintance with others, and

to perception and imitation. The social-cognition training also included five monthly sessions of psychoeducation
of the parents, regarding PDD, the development of ToM and the content of the training. Further, the parents were
given suggestions for how to promote social cognition through playing games and story telling. Post-treatment
ToM scores were higher on all subtests, except Emotion recognition. Specificallly, children showed significant
progress in perception/imitation, pretense, first order belief, and Irony/humor. In addition, children showed signifi-
cant progress on interpersonal relationships, play/leisure, and social skills. In short, school-aged children with PDD
were able to profit from a Theory-of-Mind-based training aimed at improving social cognitive skills, provided with
psychoeducation and instruction for the parents. Their parents reported that the improvement generalizes to social
functioning in their daily environment.



Beaumont, R., & Sofronoff, K. (2008). A multi-component social skills intervention for children with Asperger
Syndrome: The junior detective training program. Journal of Child Psychology and Psychiatry, 49(7), T43-
753.

Background: The study aimed to investigate the effectiveness of a new multi-component social skills intervention
for children with Asperger syndrome (AS): The Junior Detective Training Program. This 7-week program included
a computer game, small group sessions, parent training sessions and teacher handouts.

Method: Forty-nine children with AS were recruited to participate and randomly assigned to intervention (n = 26)
or wait-list control (n = 23) conditions.

Results: Relative to children in the waitlist group, program participants showed greater improvements in social
skills over the course of the intervention, as indicated by parent-report measures. Teacher-report data also
confirmed that children receiving the intervention made significant improvements in social functioning from pre-
to posttreatment. Treatment group participants were better able to suggest appropriate emotion-management
strategies for story characters at post-intervention than at pre-intervention, whereas control participants were not.
However, there was no difference in the improvements made by children in the intervention and control conditions
on facial expression and body-posture recognition measures. Follow-up data suggested that treatment gains were
maintained by children at 5-months post-intervention.

Conclusions: The Junior Detective Training Program appeared to be effective in enhancing the

social skills and emotional understanding of children with AS. Limitations and suggestions for future

research are discussed.





